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School Name: Coburg Special Developmental School (5261)

e all teachers at the school meet the registration requirements of the Victorian Institute of Teaching (VIT)

e the school meets prescribed Minimum Standards for registration as regulated by the Victorian Regulation and
Quialifications Authority (VRQA) in accordance with the Education and Training Reform Act 2006 (Vic) (this
includes any exemption granted to this school by the VRQA, for the most recent calendar year, in relation to
minimum student enrolment numbers and/or the curriculum framework requirement to deliver a languages
program)

« the school meets the requirements of the Child Safe Standards as prescribed in Ministerial Order 1359 —
Implementing the Child Safe Standards — Managing the risk of child abuse in schools (PDF).

Attested on 18 March 2025 at 08:44 AM by Warren Tofts (Principal)

« As executive officer of the school council, | attest that this 2024 Annual Report to the School Community has
been tabled and endorsed at a meeting of the school council and will be publicly shared with the school
community.

Attested on 21 March 2025 at 10:03 AM by Warren Tofts (Principal)
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HOW TO READ THE ANNUAL REPORT

What does the ‘About Our School’ commentary section of this report refer to?

The ‘About our school’ commentary provides a brief background on the school and an overview of the school’s performance over the
previous calendar year.

The ‘School Context’ describes the school’s vision, values, and purpose. Details include the school’s geographic location, size and
structure, social characteristics, enrolment characteristics, and special programs.

The ‘Progress towards strategic goals, student outcomes, and student engagement’ section allows schools to reflect on highlights
related to implementation of and progress towards the School Strategic Plan and Annual Implementation Plan, and efforts to improve
student learning, wellbeing, and engagement.

What does the ‘Performance Summary’ section of this report refer to?
The Performance Summary includes the following:
School Profile
e student enrolment information
e the school’s ‘Student Family Occupation and Education’ category

e asummary of parent responses in the Parent Opinion Survey, shown against the statewide average for Specialist
schools

e school staff responses in the area of School Climate in the School Staff Survey, shown against the statewide
average for Specialist schools

Learning

e English and Mathematics for Teacher Judgements against the curriculum
Engagement
Student attendance and engagement at school, including:

e how many exiting students go on to further studies or full-time work

Results are displayed for the latest year and the average of the last four years (where available).
Key terms used in the Performance Summary are defined below:
NDP and NDA

NDP’ refers to no data being published for privacy reasons or where there are insufficient underlying data. For example, very low
numbers of participants or characteristics that may lead to identification will result in an ‘NDP’ label.

‘NDA’ refers to no data being available. Some schools have no data for particular measures due to low enrolments. There may be no
students enrolled in some year levels, so school comparisons are not possible.

Note that new schools only have the latest year of data and no comparative data from previous years. The department also recognises
unigue circumstances in Specialist, Select Entry, English Language, Community Schools and schools that changed school type
recently, where school-to-school comparisons are not appropriate.

What is the ‘Towards Foundation Level Victorian Curriculum’?

The Victorian Curriculum is assessed through teacher judgements of student achievement based on classroom learning.
The ‘Towards Foundation Level Victorian Curriculum’ is integrated directly into the curriculum and is referred to as ‘Levels A to D’.

‘Levels A to D’ may be used for students with disabilities or students who may have additional learning needs

‘Levels A to D’ are not associated with any set age or year level that links chronological age to cognitive progress (i.e., there is no age
expected standard of achievement for ‘Levels A to D’).



Coburg Special Developmental School

About Our School

School context

At Coburg SDS, we strive to provide all students with the skills needed to meet their full potential
through our child-centred, transdisciplinary learning approach. Students are empowered to be
active members of the school and wider community by building independence, communication,
and relationships. We work together as a team to provide a positive, safe, and engaging
learning environment where student voice and readiness for life after school is at the centre of
our teaching and learning.

Learning goals for each student are established through negotiated education plans developed
in collaboration by the ‘team around the learner’, which can include education staff, therapy staff
and families. The school employs speech and occupational therapists to ensure that all students
can engage as effectively as possible with the curriculum. The school has a policy to work
collaboratively with students' external, NDIS therapists, such as Occupational Therapists and
Speech Pathologists.

Our school follows the School Wide Positive Behaviour Supports (SWPBS) framework, which
has been developed from an evidence base and contingent on data, demonstrating the most
effective ways to respond to, and prevent, behaviours of concern at our school. Research has
shown that SWPBS tiered supports are successful in reducing problem behaviour, improving
school culture, and increasing engagement and academic performance. We have introduced,
and are continuing to embed, the Prevent, Teach, Reinforce (PTR) framework within our
practice to support the prevention of challenging behaviours and increase the teaching of more
positive and desired behaviours.

We continue to improve our Professional Learning Communities (PLCs) practices across all
areas of the curriculum broadening our focus from both wellbeing and engagement to social
capabilities within our inquiry cycles, including student voice and agency. The PLCs are
successful in improving both teacher competencies and student outcomes. Coburg Special
Developmental School continued to be a PLC link school in 2024, which has afforded us
opportunities to positively support other schools in their development of PLC practices.

Our school values are Building Independence, Building Communication and Building
Relationships. These values were developed with input from staff, students, and families during
2017 and continue to be relevant to our community aspirations, as shown through feedback
during the 2023 review process. Our values embody what is important to everyone in our school
community.

By the end of 2024, the school’s enrolment was 60 students, all with a primary diagnosis of
developmental delay or intellectual disability. Many of our students have additional needs that
affect their learning including but not limited to autism, communication and sensory needs, and
can display behaviours of concern. The school was divided into three classes each of Early
Years, Middle Years and Later Years, with an added class during Term 2 in the Middle Years as
enrolments increased. We began the year at our original Gaffney Street site, where our Early
Years unit was housed in our base rooms on the site of Coburg North Primary School, as well
as one classroom at the main school site. On the last day of Term 1, we moved the whole
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Coburg Special Developmental School

school across to our new buildings at Urquhart St, which meant all classes were able to be
housed together on the one site.

The school’'s SFOE was 0.4152. The staffing profile was made up of 1 principal, 1 assistant
principal, 15 teachers (13.6 EFT, which included a 0.4 Mental Health and Wellbeing Leader, an
acting Learning Specialist, Tutor 0.2 and 1 Permission to Teach Teacher for the additional
class), 17 education support staff (14.8 EFT including Office Manager and 0.8 Business
Manager), 2 therapists (1 OT and 1 Speech Pathologist), 0.8 therapy assistant and 0.8 Mental
Health Practitioner (Social Worker).

Progress towards strategic goals, student outcomes and student
engagement

Learning

The priority area of Learning focussed on the goal to improve learning goals for all students with
the key strategy of embedding the Coburg Special Developmental School Instructional Model in all
classes and areas of the curriculum. Amidst a significantly turbulent first term, the school
managed to complete most of the key driving actions to support success in this goal area.

The school met all 12 month targets for Speaking and Listening, Reading and Viewing, and
Number and Algebra, and partially met those targets based on the Parent Opinion Survey (one of
two met) and the staff opinion survey (three of four met).

The deployment of the Learning Specialist role was instrumental in furthering the understanding
and use of the Instructional Model (IM) developed in the last Strategic Plan. There was a
coordinated effort to align professional learning to deepen the teachers' knowledge and practical
application of the IM across all learning areas. However, due to time constraints, particularly with
the preparation to move into the new school, and the move itself, meant that 6 months of the plan
was disrupted. Staff illness and absence also curtailed some of this work.
In spite of this, we had some good outcomes including:

*progress in beginning peer observations

*implementation of IM in work program consistently across the week

*increased use of the IM for teaching and learning across the school

*increased focus of the IM into the PLC cycles - incorporating into lesson plans and discussions

The peer observation cycle, although very brief and incompleted in some instances, was seen by
the teachers as being very positive in their feedback; allowing for good discussion and an
alignment of understanding across the teaching staff. The ability of the Learning Specialist to
release staff for these observations was a lynchpin in getting them started.

Areas for further development include building a data base of lesson plans incorporating the
Instructional Model, which did not eventuate in hopes of delivering a more homogenous
application of the IM in the lessons and allowing further development and generating newer ideas
when teaching our students. It will also support the transition to the Victorian Teaching and
Learning Model 2.0 (VTLM2.0) in 2025, as our Instructional Model fully aligns with this.
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Wellbeing

The priority area of Wellbeing focussed on the goal to enhance each students' wellbeing by
continuing to employ whole school approaches for improvement in this area. As with the Learning
area, we were able to complete a majority of the associated key actions and activities.

Further developing the Mental Health Practitioner (MHP) and Mental Health Wellbeing Leader
(MHWL) roles and defining their referral pathway has had the effect of broadening the use of
these personnel across the school. Teachers were better positioned to understand and utilise the
two roles in supporting improved mental health and general wellbeing of their students. In fact,
they have a keener understanding of mental health issues for our cohort of students. This is of
particular importance due to the fact that the school community went through a significant
transition, moving into its new premises which highlighted the efforts garned to ensure that was as
comfortable and successful as possible.

Programs that were successfully employed to support engagement, positive behaviour outcomes
and general mental health and wellbeing include:

* increasing use of student self modelling videos to strengthen tier 1 supports of positive
behaviour

* predominant amount of staff trained in Mental Health First Aid

* some staff visiting other specialist settings to observe their mental health and wellbeing
programs and supports

* presentation of the Healthy Masculinity Course, through Merri Health, presented to our Later
Years boys

* SOCIT support and visit from the community police unit

* expanded use of sensory toolboxes as a tier 1 positive behaviour support

Following on from the SWPBS team's involvement in the State Universal Prevention Part A & B
training in 2023, the team completed Tier 1 advanced classroom systems this year. This, and our
instigation of processes and tiered supports, saw the school acknowledged with the Bronze
award, bypassing the intial Blue Award. This was a significant accomplishment and
acknowledgement of our strong framework.

The use of a whole school curriculum day allowed us to review our curriculum documents inline
with Aboriginal and Torres Strait Islander perspectives as well as acknowledge our school's
component practices toward cultural safety. This included the naming of our buidlings and
learning neighbourhoods in the WoiWurrung tongue.

We met the 12 month target of improving the Victorian Curriculum Personal and Social
Capabilities levels and partially met those related to the Attitudes to School Survey (one of four
met). We did not meet the target based on the Communication Profiles.

A change in how the AToSS was completed across the school may account for discrepencies in
the data this year, whilst a significant increase in the number of new students without an
Augmentative and Alternative Communication method or device could have negatively impacted
the communication data. These are things that require further scrutiny and alignment of practice
and strategies to ensure reliable data by which to track improvement.
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Engagement

Although no longer a priority goal area, there are very specific data sets that demonstrate
improved engagement of students staff and parents. It is significant to mention that in both the
Parent and Staff Opinion surveys, the school percentage endorsement surpassed that of the State
average (specialist schools). In general Parent satisfaction, the percentage was 93.8 compared
with 85.4 state average, whilst the School Climate section of the Staff Opinion Survey showed an
endorsement of 71.9% against 67.7% in other specialist settings.

We did see a rise in the average number of absence days from 27.3 in 2023 to 29.1 in 2024. This
rise was attributed to significant illness and extended family holidays. Further investigation of
school based data demonstrated an average of 16% absence across the year, with the least
amount of absences (12%) coinciding with our move to the new school site in Term 2.

Enrolments continued to build over the year, across all year levels, but particularly in the Middle
Years age range. This caused a need to add a further class to the Middle Years team, taking that
section to four classrooms. We finished the year with 60 students after beginning with 54. A
contributing factor to this growth was certainly the opening of the new school buildings, creating a
calm, and visually pleasing environment both indoors and outdoors. The addition of rooms
specific to subjects, such as science and technology, art, PE (fithess zone) and the library area
had the effect of moving learning beyond the main classroom and generating interest and
enjoyment in our students for all curriculum areas.

Other highlights from the school year

The major highlight for 2024 was undoubtedly our move from the old Gaffney Street site to that of
the new buildings at Urquhart Street. Having received the keys to the new buildings in early
March, we were able to coordinate transitional visits for each of the classes to ensure we
maximised our student familiarity with the new environment whilst minimising any negative effects
of this most significant change in their schooling. The first term was taken up with activities
associated with closing down the old site including redistributing our old furniture to network
schools and clearing all rooms. All of this was happening as we continued to teach and keep the
students engaged. The official move happened on the last day of Term 1 with the students
beginning on the second day of Term 2.

The official school opening took place on 7th August with a large crowd of well-wishers, including
VIPs, Network Principals and past and present families. Those touring the school relished the
calmness of the learning spaces and sang the praises of the design. The local member for
Pascoe Vale, Anthony Cianflone supported one of our students to cut the ribbon, signifying ‘open
for business'l This was the most significant and important change for this community since the
school opened in 1989. It signified bittersweet endings and incredible new beginnings, celebrating
the school’s history, whilst acknowledging the opportunities its future affords. Accordingly, it will
now serve to maximise student outcomes for years to come.
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Financial performance

The school performed well financially across the year with an operating surplus of just under
$200,000. This was an outcome of the growing enrolments over the year and allowed for a
genrous credit to cash transfer which bolstered both our casual relief budget as well as allowing
flexibility in increasing our casual workforce as the need arose.

The DET grants for 2024 included the 'new schools establishment grant' of $276,753 which
supplements the capital works budget and allowed us to purchase playground markings, two
sandpits, library furniture, and multiple banks of chairs and flip tables for the multipurpose
room. We also received Regional targeted funding of just over $5000 that paid for the
WoiWurrung naming rights to our school buildings and learning neighbourhoods.

The new Disability Inclusion funding model, set to become operational in 2025, delivered a six
month Tier 2 funding amount which allowed us to employ a person one day a week to add to and
align our current practices with the necessary documentation and processes to prepare for
Disability Inclusion.

The State government grant came in under the Healthy Schools Initiative and was utilised by the
Healthy Masculinity student group to design, produce and sell a range of products highlighting the
issue of Domestic Violence.

We continue to receive the Sporting Schools grants across the year, allowing for a range of
sporting incursions that would otherwise not be possible for the students to experience.

For more detailed information regarding our school please visit our website at
www.coburgsds.vic.edu.au
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Coburg Special Developmental School

Performance Summary

The Performance Summary for government schools provides an overview of how this school is contributing to the objectives of the
Education State and how it compares to other Victorian government schools.

All schools work in partnership with their school community to improve outcomes for children and young people. Sharing this
information with parents and the wider school community helps to support community engagement in student learning, a key priority of
the Framework for Improving Student Outcomes 2.0 (FISO 2.0).

Refer to the ‘How to read the Annual Report’ section for help on how to interpret this report.

SCHOOL PROFILE

Enrolment Profile
A total of 55 students were enrolled at this school in 2024, 12 female and 43 male.

40 percent of students had English as an additional language and 7 percent were Aboriginal or Torres Strait Islander.

Overall Socio-Economic Profile
The overall school’'s socio-economic profile is based on the school's Student Family Occupation and Education index (SFOE).

SFOE is a measure of socio-educational disadvantage of a school, based on educational and employment characteristics of the
parents/carers of students enrolled at the school. Possible SFOE band values are: Low, Low-Medium, Medium and High. A ‘Low’ band
represents a low level of socio-educational disadvantage, a ‘High’ band represents a high level of socio-educational disadvantage.

This school’'s SFOE band value is: Medium

Parent Satisfaction Summary

The percentage endorsement by parents on their General School Satisfaction, as reported in the annual Parent/Caregiver/Guardian
Opinion Survey.

Percentage endorsement indicates the percent of positive responses (agree or strongly agree) from parents who responded to the
survey.

Latest year Parent Satisfaction (latest year)

Parent Satisfaction (2024)
School percentage endorsement: School _ 93.8%
State average (specialist schools): State _ 85.4%
0% 20% 40% 60% 80% 100%
School Staff Survey Percentage endorsement

The percentage endorsement by staff on School Climate, as reported in the annual School Staff Survey.
Percentage endorsement indicates the percent of positive responses (agree or strongly agree) from staff who responded to the survey.

Data is suppressed for schools with three or less respondents to the survey for confidentiality reasons.

Latest year School Climate (latest year)
School Climate (2024)
School 71.9%
School percentage endorsement: 71.9%
State average (specialist schools): State _ 67.7%
0% 20% 40% 60% 80% 100%

Percentage endorsement
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LEARNING

Teacher Judgement of student achievement

Percent of results at each achievement level in English and Mathematics.

English
Achievement Latest year
Level (2024) English (Latest year)
B N R
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31035 S 31035 0%
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6106.5 2 6t065 0%
71075 7075 0%
81t08.5 8085 0%
91095 9t095 0%
1010105 10t010.5 0%
1110115 11t0115 0%
NA NA 0%
0% 20% 40% 60% 80% 100%

Percent of results
Mathematics
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FtoF.5 Fror.s [ 86%
11015 % 11015 ] 0%
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11t0 115 1110115 0%
NA NA 0%

0% 20% 40% 60% 80% 100%

Percent of results
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Coburg Special Developmental School

ENGAGEMENT

Average Number of Student Absence Days
Absence from school can impact on students’ learning. Common reasons for non-attendance include illness and extended family

holidays.

4-year
average

Student Absence 2021 2022 2023 2024

School average number of absence days:

Students exiting to further studies or full-time employment
Percentage of students going on to further studies or full-time employment.

Note: This measure refers to data from the previous calendar year. Data excludes destinations recorded as 'Unknown'.

4-year
average

Student Exits 2021 2022 2023 2024

School percent of students with positive 3 3
destinations: 100.0% 100.0%
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Coburg Special Developmental School

Financial Performance and Position

FINANCIAL PERFORMANCE - OPERATING STATEMENT SUMMARY FOR THE YEAR ENDING
31 DECEMBER 2024

Revenue
Student Resource Package $3,198,775
Government Provided DET Grants $774,679
Government Grants Commonwealth $7,846
Government Grants State $1,818
Revenue Other $20,304
Locally Raised Funds $23,472

Capital Grants

$0
Total Operating Revenue $4,026,895

Equity (Social Disadvantage) $20,427
Equity (Catch Up) $0

Equity (Social Disadvantage — Extraordinary Growth)

$0
Equity Total $20,427

Student Resource Package ? $3,138,005
Adjustments $0
Books & Publications $230
Camps/Excursions/Activities $14,566
Communication Costs $2,853
Consumables $44,097
Miscellaneous Expense 2 $16,207
Professional Development $13,289
Equipment/Maintenance/Hire $93,155
Property Services $78,017
Salaries & Allowances * $178,592
Support Services $220,977
Trading & Fundraising $7,152
Motor Vehicle Expenses $7,939
Travel & Subsistence $14
Utilities $14,085
Total Operating Expenditure $3,829,178

Net Operating Surplus/-Deficit $197,717
Asset Acquisitions $74,027
(1) The equity funding reported above is a subset of the overall revenue reported by the school.

(2) Student Resource Package Expenditure figures are as of 16 Feb 2025 and are subject to change during the reconciliation
process.

(3) Miscellaneous Expenses include bank charges, administration expenses, insurance and taxation charges.

(4) Salaries and Allowances refers to school-level payroll.
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FINANCIAL POSITION AS AT 31 DECEMBER 2024

All funds received from the Department of Education, or raised by the school, have been expended, or committed to subsequent years,
to support the achievement of educational outcomes and other operational needs of the school, consistent with department policies,

Funds available

High Yield Investment Account
Official Account

Other Accounts

Total Funds Available

Financial Commitments

Operating Reserve

Other Recurrent Expenditure

Provision Accounts

Funds Received in Advance

School Based Programs

Beneficiary/Memorial Accounts

Cooperative Bank Account

Funds for Committees/Shared Arrangements
Repayable to the Department
Asset/Equipment Replacement < 12 months
Capital - Buildings/Grounds < 12 months
Maintenance - Buildings/Grounds < 12 months
Asset/Equipment Replacement > 12 months
Capital - Buildings/Grounds > 12 months
Maintenance - Buildings/Grounds > 12 months
Total Financial Commitments

Coburg Special Developmental School

$241,197
$23,008
$0

$264,205

Actual
$115,195
$7,789

$22,000
$0
$209,000
$0

$0

$0

$405,486

School Council approvals and the intent/purposes for which funding was provided or raised.
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